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1. Introduction  

1.1 EnSoEd Project: aim, objectives and results 

Social economy represents a relevant sector in Europe, with 2 million enterprises (10 % 
of all EU businesses) and 14 million paid employees, about 6.5% of the EU workers 
(EP, 2017). 
However, this beneficial impact is blocked by different factors.  
Among them it is possible to underline: 
-lack of awareness and recognition of social entrepreneurship, 
-a concrete lack of general entrepreneurship skills, models and work experience espe-
cially among young people (OECD/EC/2017), 
-lack of specialised training and education (EC, 2013). 
 
EnSoEd Project is aimed at supporting the initial and continuous professional develop-
ment of teachers’ profiles in accordance with the European lifelong learning approach 
through the application of practical and innovative tools in order to promote social en-
trepreneurship education in secondary schools. 
 
The project will take into account identified needs & gaps related to social entrepreneur-
ship education and in particular: 
-need for a practice-based approach that provides innovative resources and collabora-
tive practices 
-lack of an open, inclusive and community-based approach that considers social entre-
preneurship education to be effective only if taught into, and for the community 
-necessity of promoting and developing digital learning environment. 
 
At this regard, the Project is expected to develop the following results: 
 
OUTPUT 1. EnSoEd Competences – Definition of specific key competences in the 
field of social entrepreneurship for secondary school students. 
 
OUTPUT 2. EnSoEd training programme - A training curriculum for secondary school 
teachers for strengthening teaching professions from Initial Teacher Education (ITE) to 
Continuing Professional Development (CPD) with regards to social entrepreneurship 
education. 
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OUTPUT 3. EnSoEd ToolKit – Design of a set of tools for educating secondary school 
students on social entrepreneurship. 
 
OUTPUT 4. EnSoEd online environment - The EnSoEd online environment will con-
sist of two key components: a MOOC of the online course for teachers (IO2) and the 
ToolKit (IO3), organized online in a way that it promotes the tools’  association with the 
EnSoEd training programme and their interdependence. 
 
For further information on the project, visit the website www.ensoed.eu  
 

1.2 The EnSoEd Partnership 

The EnSoEd Partnership is composed by a heterogeneous but complementary group of 
Organizations from 6 European Countries (Cyprus, Greece, Italy, Romania, Spain, The 
Netherlands) with demonstrated expertise and experience in European Projects and in 
this topic. In particular, the Consortium is composed by: 
 
Project Coordinator 
 
-I.T.T. ‘C. Colombo’ (IT) - is a school of consolidated traditions and the oldest Institute 
of central and southern Italy specialized in tourism. The course of studies of the Tech-
nical Institute of Tourism provides specific skills in the sector of tourism companies and 
general skills in the field of national and international macro-economic phenomena, civil 
and fiscal legislation, business systems. I.T.T. “C. Colombo” students complete the spe-
cific professional skills acquired with the linguistic and information technology, in order 
to be able to enter and contribute effectively to the organization of companies even in 
international contexts. 
 
Project Partners 
 
-DIMITRA (EL) - is one of the largest and most distinguished Vocational Education & 
Training (VET) Organizations with Training Centers in 5 cities in Greece. Since 1989, 
DIMITRA holds extensive experience and unique competencies in producing innovative 
and participative tools and methodologies for HR development in a constantly changing 
world of work. 
 

-EEDE (EL) - established in 1962, it is a not‐for‐profit organisation with a mission to 
contribute to the promotion, dissemination and promulgation of modern management 

principles, methods and practices. EEDE has members, both corporate ‐ enterprises 
and organisations of the private and public sector ‐ and individuals ‐ medium and top 
level executives, entrepreneurs, professors and students. 
 

http://www.ensoed.eu/
http://www.ittcolombo.it/
http://www.dimitra.gr/
http://www.eede.gr/
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-Effebi Association (IT) - is a non-profit Association which since its foundation in 1978 
has been a reference point for people involved in the management and development of 
HR and organizational models mainly for the banking and financial sector. Members of 
the Association are the leading Italian Banking groups and medium/small Banks. At in-
ternational level, EFFEBI is founder member of EBTN - European Banking and Finan-
cial Services Training Association keeping significant relationships with other Institu-
tions, Associations, Universities, Colleges, Enterprises and Bodies active in the field of 
HR Management and Development. 
 
-Emphasys Centre (CY) – is approved by the Cyprus Ministry of Education and Culture 
as an Educational and Vocational Centre specialised in the field of ICT. It also offers 
Career guidance and counselling services to young people and students, as well as 
counselling and special support to all learners according to their needs. It cooperates 
closely with several organisations for the preparation, implementation and management 
of various EU projects in the field of education, training and youth with a special focus 
on the digital era. 
 
-‘Gh. Lazar’ National College (RO) - is the second oldest high school in 
Bucharest, founded in 1860. Its long standing reputation situates the high school among 
the top ranking Romanian educational institutions. The current trend of the school man-
agement according with European education policies is to accelerate introduction into 
the current school activity of some practices and tools in order to facilitate the socio-
professional integration of students, to make them become aware of the challenges that 
await them on the labor market within free competition environment. 
 
-SciFY (EL) - is an IT SME and a not-for-profit organization that develops cutting-edge 
information technology systems and freely offers them to all, including the design, the 
implementation details, and the support needed, in order to solve real-life problems. 
It uses its expertise in artificial intelligence and other technologies, and a strong network 
of collaborators (universities, research institutes, NGOs and companies) to collabora-
tively produce new solutions.  
 
-Stichting Incubator (NL) - is a business Incubator supported by the Municipality of 
Leeuwarden, Business Innovation Center BDF, schools and universities in the region. 
The focus of Incubator is on supporting starting companies to firmly establish their busi-
ness and to help them maximise their growth over a maximum period of three years. 

 
-DIDEAS (ES) - is a company dedicated to strategic consultancy in human resources 
and personal development through training in areas such as: entrepreneurship, devel-
opment of skills and professional competencies, social economy. In this way it helps 
companies to define the business model and to manage the tensions that can be gen-
erated within this type of organizations. 

http://www.asseffebi.eu/en/homepage/
http://www.emphasyscentre.com/
http://www.cnlazar.ro/
http://www.scify.org/
https://inqubator.nl/en/
http://www.dideas.es/
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2. Analysis of Good practices and interviews’ con-

duction 

As the first milestone of EnSoEd Project is based on the identification of Social Entre-
preneurship Competences for EQF Level 4, Partners started during the application pro-
cess with a Preliminary study for the selection of relevant examples of good practices 
in social entrepreneurship education in secondary school, including details regarding 
the methodologies applied and results achieved for engaging secondary schools and 
other stakeholders in integrating social entrepreneurship education among their educa-
tion programmes.  
In this sense, several studies and researches1 conducted at national and European lev-
el revealed to be particularly important in order to have a clear overview of the current 
situation of social entrepreneurship education and the related needs and gaps to be 
solved.  
 

Also other recent studies on social entrepreneurship that conceived it as a competence 
were considered. Such studies offered a heterogeneous and international approach as 
they also took into account case studies from all over the world2.   
The most relevant reference point was represented by the EntreComp (Bacigalupo at 
alii, 2016), the Entrepreneurship Competence Framework that developed a common 
definition of what entrepreneurship as a competence is, in order to foster entrepreneuri-
al learning.  
The conduction of this preliminary research was also facilitated by previous experience 
and by Partners’ expertise with this topic (e.g. ‘Social Keys’3, ‘BE A PRODUCER’4, ‘En-
treComp4All’5, ‘Invest’6 Projects). 
 

                                                
1 Among others, the most useful were: 

Eurydice, 2016. Entrepreneurship Education at School in Europe. Eurydice Report. 

European Commission, 2015. Entrepreneurship education: a road to success. Case studies. 

European Commission, 2013. Social economy and social entrepreneurship examples. 

European Commission, 2013.Young people and Entrepreneurship. European good practice project.  

South East Europe Centre of Entrepreneurial Learning Key Competence Approach, 2014. Entrepreneurial 

Learning. A Key Competence Approach. SEECEL Report. 
2
 Among others, the most useful were: 

Singh A., 2016. The Process of Social Value Creation. A Multiple-Case Study on Social Entrepreneurship 
in India. Springer 
Wongphuka K. et al., 2016. Social entrepreneur competencies of social activists involved with children 
and youths: A case study of Nan province, Thailand, KJSS.   
3
 http://www.socialkeys.eu/en/ 

4
 Project n. 375672 (http://gineparagogos.dimitra.gr/en/) 

5
  http://entrecomp.scify.org/  

6
 Erasmus+ Project n. 2016-1-MT01-KA202-015208 (http://www.investproject.eu/)  

http://www.socialkeys.eu/en/
http://gineparagogos.dimitra.gr/en/
http://entrecomp.scify.org/
http://www.investproject.eu/
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Image 1. Areas and competences of the EntreComp conceptual model 

 
  

 

 

On this basis, the second step was represented by the conduction of a Field research. 

Partners performed a more in-depth analysis specifically related to the six Partner coun-

tries (Cyprus, Greece, Italy, Romania, Spain, The Netherlands) in order to identify key 

practices and stakeholders.  

The main findings have been reported at national level in six National Reports.  

The scope of this European report instead is comparative as it will show a comparative 

analysis of the main national results in order to gather key inputs for lessons to convey 

a discussion about the Social Entrepreneurship Competences starting from the Entre-

Comp model and to identify relevant didactical methodologies and activities to facilitate 

and drive secondary schools to include social entrepreneurship education into their ac-

tivities. 
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Image 2. Methodological approach 

 

2.1 Field research methodology and activities 

The Field research is articulated into two main activities: the collection of Good prac-
tices and the conduction of interviews with experts in the field of social entrepre-
neurship. 
 
The field research was conducted with a collaborative approach within the Partnership, 
and this guaranteed a heterogeneous spectrum of resources and contacts given to the 
complementarity of Partners’ profiles and networks and furthermore a good flow of co-
operation and distribution of tasks.  
 
At the end of this Field research, a Comparative analysis will be conducted.  
All Partners will report the information gathered and knowledge acquired into National 
Reports (1/Partner Country). After that, Effebi Association will be responsible for the de-
velopment of a European Report in order to summarize and compare all results. 
 

Collection of Good practices 
 
The collection of Good practices comprised the identification and collection at nation-
al level useful case studies about social entrepreneurship education in terms of learning 
competences. 
This activity was crucial at supporting Partners in better understanding the state of art of 
social entrepreneurship education in their countries. Furthermore, as the research al-
lowed access to key information and materials on specific (local, regional, national) 
needs and gaps, challenges and key results, this approach guaranteed on the one hand 
flexibility and adaptability to national contexts and on the other hand it also facilitated 
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the transferability of national results across all over Europe.  
 
A common definition of good practices as been shared among Partners as baseline for 
the research, where with regards to the EnSoEd Project, good practices are  
 
Examples of successful social entrepreneurship education implemented in formal 
and/or non formal learning environments in the Partner Countries whose validat-
ed results can be a relevant input in order to define social entrepreneurship com-
petences expressed in terms of learning outcomes (Knowledge, Skills and Com-
petencies).  
 
Subsequently, all selected case studies matched with the following criteria: 
 
1. Be implemented in the Partner Country  
 
The good practice must be implemented in the Partner Country where the Partner Or-
ganization is located in order to allow the ‘mapping’ of the national initiatives already set 
up and the gaps to intervene. 
 
2. Be related to social entrepreneurship education in terms of learning outcomes 
(K,S,C) 
 
As this activity has to identify good practices on social entrepreneurship education, it is 
necessary that these examples are aimed at learning/teaching social entrepreneurship 
and/or develop/support/assess social entrepreneurship activities and that specifically 
address social entrepreneurship competences expressed in terms of Knowledge, Skills 
and Competences. 
 
3. Target youngsters of secondary school age (11-18 years old) 
 
The target group of the project has been identified with secondary school students. 
Subsequently, to be relevant with the Project’s scope, the main addresses of the good 
practice have to be secondary school students (if the good practice is implemented in 
formal education) or youngsters of 11-18 years old (if the good practice is implemented 
in non-formal education). 
 
4. Be effective and successful  
 

The good practice has to be strategically relevant for identifying social entrepreneurship 
competences and to be successfully adopted with a demonstrated positive impact on 
individuals and/or communities. 
 
5. Be feasible 
 
A good practice itself has to be easy to learn and to implement.  
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6. Be replicable and adaptable  
 
As collected good practices represent crucial inputs for the project, it has to be transfer-
able: to hold the potential for replication and adaptability to similar objectives in varying 
situations and contexts. 
 

Conduction of interviews 

 
The conduction of interviews with national experts in the field of social entrepreneur-
ship was considered to be very strategic in terms of dissemination, impact and sustain-
ability of the Project. 
On the one hand, conducting interviews gave the possibility to the Consortium to spread 
out the Project among experts and stakeholders who can be interested in being further 
involved in other activities of the Project (e.g. FabLabs, online focus groups etc.). In this 
way, it will possible to achieve the desired impact of making EnSoEd a reference point 
in developing Social Entrepreneurship. On the other hand, as it allowed Partners to get 
in touch with key stakeholders, helping in creating a network of experts that can support 
the Consortium with the development of the whole Project and to further exploit its re-
sults. 
 
The profile of the target group has been already selected at planning stage according to 
the ‘power-interest’  grid of Ackermann (1998) and only stakeholders with a strong in-
terest and relevant power related to the Project – the so called ‘key players’ - have be 
involved into the project activities. 
 
These key players have been differentiated among two main categories:  
-participants from the educational field 
-participants with expertise in social entrepreneurship. 
 
This differentiation is because the project is aimed at promoting social entrepreneurship 
education in secondary schools through a collaborative approach. Hence, the two cate-
gories of key players will together participate to the development of the Project but ac-
cording to their expertise: stakeholders from the education field will bring their expertise 
in learner-centered pedagogy, while stakeholders with expertise in social entrepreneur-
ship will bring their innovative point of view. 
 
Among the first group have been contacted:  
-Secondary schools  
-VET Institutes  
-Teachers’ Associations  
-Research Institutes 
-Universities 
-Local educational offices  
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-Training organisations. 
 
 
In the second group have been contacted:  
-Social enterprises 
-Companies 
-Incubators 
-Business hubs  
-NGOs 
-Chambers of Commerce. 
 
In addition, also wider public composed by public authorities (e.g. Education Ministry) 
and policy makers (e.g. Trade Unions) and all stakeholders with a great power but lim-
ited direct interest on the topic have been be also invited to take part to this project ac-
tivities. 
 
In addition to this, the selection of the interviewees met at least one of the following cri-
teria: 
 
1. Have personal recognized experience/expertise in social entrepreneurship  
 
With regards to the profile, it is necessary to interview a person with relevant back-
ground in social entrepreneurship in terms of education, business start-up and/or social 
value.  
 
2. Work for an organization which is related to social entrepreneurship 
 
The interviewee can represent one of the organizations listed above which falls into so-
cial entrepreneurship in the field of education and/or entrepreneurship. 
 
In order to facilitate the composition of the interviewees’ group, it has been developed a 
Template for Stakeholders’ Profile in order to assure a balanced coverage of almost all 
stakeholders profiles above mentioned. The Template is available in the ANNEX III. 
 
In order to select the interviewee, the following channels were used: 
 
-Partners’ network: key players involved because single Partners have a direct contact 
with them (e.g. teachers/school staff from secondary schools involved into the project, 
VET trainers, pedagogists etc.).  
-Project’s Associated Partners: key stakeholders were indirectly linked to the entire 
Partnership as they signed  support letters and expressed their interest in the project’s 
dissemination (e.g. networks of social enterprises, regional education offices, experts of 
digital education, chambers of commerce’s office, hubs).  
-External stakeholders: other stakeholders, especially the wider public, were contact-
ed and involved through Erasmus+ Platform like The School Education Gateway. 
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2.2 Comparative analysis of collected Good practices  

 

Teaching social entrepreneurship in Europe 

 

The presence of some initiatives aimed at teaching social entrepreneurship supports the 
idea that social entrepreneurship education is an urgent requirement for the develop-
ment of a robust social economy.  
OECD data on young entrepreneurship in the European Union, in fact, indicate a high 
level of interest in self-employment but simultaneously a low rate of effective employ-
ment (only 4.1% of working youth between 15-24 years old were self-employed). This 
can be explained with the fact that youth face a number of key barriers to business 
creation and self-employment. Among them, the first reported hindrance is related to the 
lack of knowledge and skills for entrepreneurship (OECD, 2017). More specifically, 
in relation to social entrepreneurship this is even more evident.  
The International Labour Office stated that social enterprises play an important role in 
«creating greater income and employment opportunities for all» (International Training 
Centre of the International Labour Organization, 2011). Social economy, in fact, repre-
sents nowadays not only a social component but even more an economic element 
providing 14.5 million of paid jobs (European Commission, 2013) and becoming more 
competitive on the market: while enterprises suffered from 2008 to 2012 for the eco-
nomic crisis, as many of them closed down or reduced staff numbers, social enterprises 
instead have seen an increase in employment rate as much as 2% per year, and in 
some cases employment even doubled (Educational Jobs, 2015).  
 
Nevertheless, while classes related to entrepreneurship are becoming more frequent in 
curricula even in grade schools, formal education and training on social entrepreneur-
ship and the social economy is still largely absent from the classrooms, resulting in lack 
of skilled and qualified managers and staff and subsequently in a  
competitive disadvantage if compared to conventional businesses (European Commis-
sion).  
The mismatch between skills’ supply and demand for skills among young students is re-
lated to two main factors: 
-the absence of basic shared standards at national and international level 
-the wide plurality of legal entities, sectors and sub-sectors where these actors interact 
(Boffo et alii, 2015). 
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Social entrepreneurship trends in EnSoEd Partners’ countries7 
 
EnSoEd Project involves six European Countries, Cyprus, Greece, Italy, Romania, 
Spain and The Netherlands providing a complete and distributed representation of the 
main European regions as well as different economies, including countries with a strong 
social entrepreneurship tradition and commitment to innovation, countries where social 
economy is becoming a relevant component of national economy and some govern-
mental initiatives are boosting it and countries where social entrepreneurship is less de-
veloped but there is a consistent turn-about. 
At project’s design stage, all Partners have conducted a needs and gaps analysis within 
their countries related to social entrepreneurship education. The conduction of this field 
research gave the chance to each Partner to better describe the national context and 
framework. Such a differentiated composition of social economies will contribute to 
share good practices from more social entrepreneur countries to less ones.  
 
Referring specifically to social entrepreneurship education, the 2015 “National Policy 
Statement for the Entrepreneurial Ecosystem” is the main policy to support entrepre-
neurial ecosystem in Cyprus. It outlines the need to strengthen entrepreneurial skills 
and activities for all, especially youth and women, setting out a set of key actions to be 
implemented between 2016 and 2020, including the integration of entrepreneurship into 
education and more promotion of social entrepreneurship (OECD, 2017).  
 
In Greece entrepreneurship education is part of the strategy for the New School since 
2010, linking entrepreneurship to the learning objectives connected to the enhancement 
of innovation, creativity and the entrepreneurial spirit but with any direct reference to so-
cial entrepreneurship (SchoolEducationGateway)  
 
In Italy the law 107/15 reforming the education and training system identifies compulso-
ry work-based learning schemes (alternanza scuola-lavoro) as the suitable framework 
with the favorable conditions for entrepreneurship education within the formal education, 
through different ways (e.g. "workshop at school" and "school business" methodology) 
in close collaboration with trade associations and representatives of the working, relying 
on the principle of social responsibility. It is in fact within this framework that most of the 
collected good practices act. 
 
Regarding social entrepreneurship, Parliament of Romania voted in 2011 a project law 
for social entrepreneurship and in 2015 voted Social Economy Law. Following that, the 
average proportion of the adult population aged 18 to 65 engaged in 2017 in a social 
entrepreneurial activity was 2.5% which, however, is less developed than in other Euro-
pean countries (around 2% from total business activity). This may be related to the fact 
that despite the law and supportive instruments, social entrepreneurship is not too well 

                                                
7
 For further details on EnSoEd Partner countries’ situation, see the relative National Reports. 

http://ensoed.eu/wp-content/uploads/2019/10/ENSOED_National-report_CY_FINAL.pdf
http://ensoed.eu/wp-content/uploads/2019/10/EnSoEd_O1-A1_National-report_GREECE.pdf
http://ensoed.eu/wp-content/uploads/2019/10/EnSoEd_O1-A1_National-report_ITALY.pdf
http://ensoed.eu/wp-content/uploads/2019/10/EnSoEd_O1-A1_National-report_ROMANIA.pdf
http://ensoed.eu/io1/
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understood by those interested in it. Because of this situation, social entrepreneurship is 
mainly promoted by NGOs.  
 
For youth, the Youth Guarantee (GarantíaJuvenil) programme and the Strategy for 
Youth Entrepreneurship and Employment 2013-16 (Estrategia de Emprendimiento y 
EmpleoJoven 2013-16, EEEJ) in Spain provide several supports for Spanish youth en-
trepreneurship. The Strategy is currently under reform and, despite all measures, any 
direct reference is done to social entrepreneurship resulting in an education system 
which in Spain is uneven and narrowly focused on business creation (OECD8). 
 
In The Netherlands, an Action Programme (2012) defined national subsidy scheme to 
support educational institutions integrating entrepreneurship education in their policies 
and organisation, with the aim of increasing the number of students demonstrating an 
entrepreneurial mindset and behaviour, developing a conducive environment for youth 
social enterprises(Eurydice, 2016).  
 

 

General overview of case studies 

 

The case studies collected at National level in the six Partner countries unveil a clear 
unbalance between civil society initiatives and formal educational ones as demonstrated 
by the fact that the majority of case studies identified belong to non-formal educational 
context. 
 

                                                
 

http://ensoed.eu/wp-content/uploads/2019/10/EnSoEd_O1-A1_National-report_SPAIN.pdf
http://ensoed.eu/wp-content/uploads/2019/10/EnSoEd_O1-A1_National-report_NETHERLANDS.pdf
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Figure 1. Case studies' typology 

 
 

 

 
Figure 2. Case studies distribution per Partner country 

 
 

 
Nevertheless, most of the good practices belonging to non-formal education directly in-
volve secondary schools and/or educational institutions such as teacher training institu-
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tions and ministries.  
 
Regardless from the type of case, all the collected initiatives are related to social entre-
preneurship education as they are aimed at teaching or generally supporting social en-
trepreneurship. This is due to the fact that since social entrepreneurship is not really im-
plemented and structured at formal and non-formal education level, this leads to the 
lack of ad hoc methodology and tools to assess it.  
 

 
 
 

Figure 3. Case studies aim 

 
 

 
The Good Practices collected at national level all provided key examples of demon-
strated successful case studies that contributed to the development and dissemination 
of social entrepreneurship attitude among secondary school students and young people 
(15-19 years old). 
Even if, with different methodologies, most of the projects were characterized by the 
combination of two approaches, a theoretical and a practical one: the former allows the 
development of a theoretical basis related to social enterprise, its framework and princi-
ples providing frontal/online training while the latter guarantees the practical application 
through different experiential activities ranging from contests to company incubation. 
 
A common successful factor for many of the illustrated projects is the transversal and 
trans-sectoral origin due to the cooperation of several actors and involved stakeholders 
with different profiles - from companies to secondary schools – and nature – both pri-
vate and public, providing a comprehensive approach which is crucial to effectively pre-
sent social entrepreneurship and its complex nature.

Aim of the good practices 

Teach/Learn social
entrepreneurship

Assess social
entrepreneurship

Support social
entrepreneurship
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In the table below, it is possible to find a comparative table of all the collected case 
studies in terms of involved partners, aim, project idea, methodology, impact and re-
sults. For further details, please refer to National Reports. 
 

Title Aim 
Involved 
actors 

Summary 
Methodolo-

gy 
Results Impact 

Cans 
For 
Kids 
 

Raise aware-
ness of the 
benefits of re-
cycling by visit-
ing schools to 
give talks and 
show the Cans 
For Kids video 
explaining why 
we should re-
cycle alumi-
num. 
 

Petrolina, 
Unicars, 
ATHK, Ac-
tion Global 
Communi-
cations, 
Peyia 
Community 
Association. 
 

Cans For Kids is 
a registered 
charity, formed 
in 1990 to or-
ganize the col-
lection and re-
cycling of alumi-
num cans in 
Cyprus. To en-
courage people 
to save their 
cans, it was de-
cided to use the 
proceeds to 
purchase medi-
cal equipment 
for the children's 
wards at Cypriot 
hospitals.  

Environmental 
and health 
care education 
for formal cur-
riculum at 
schools in sub-
jects such as 
science where 
environmental 
activities are 
encouraged.  
 

Thousands 
of school 
students 
have learnt 
about recy-
cling by vis-
iting our re-
cycling cen-
tre 
 

Aware-
ness has 
been 
raised for 
this pro-
ject as 
many 
events 
around the 
island are 
frequent. 
 

Tigano-
gano-
kinisi  

Increase envi-
ronmental 
awareness, 
social in-
volvement and 
education to-
wards the cir-
cular economy 
principles fo-
cusing on the 
recycle of 
Used Cooking 
Oil (UCO) in a 
biodiesel. 
 

Ministry of 
Education, 
AKTI Pro-
ject & Re-
search Cen-
ter, Peda-
gogical In-
stitute of 
Cyprus 
 

The program is 
structured as 
follows: schools 
express their in-
terest to install a 
collection barrel 
in their premises 
and their stu-
dents bring 
UCO from 
home. AKTI col-
lects and sells 
the UCO to con-
version factories 
to be trans-
formed into bio-
fuel. The profits 
from the UCO 
sale are propor-
tionally distrib-
uted back to 
schools through 

Tiganokinisi 
incorporates 
environmental 
education in 
formal curricu-
lum at schools 
in STEM sub-
jects, corre-
sponding to 
SDGs-related 
activities. It al-
so supports 
non-formal 
learning and 
technological 
innovation: 
students are 
encouraged to 
experiment, 
develop their 
own digital or 
physical appli-

-150 000 
students 
participated 
the pro-
gram, be-
coming ac-
tive partici-
pants in 
their school 
and this so-
cial initiative  
-350 
schools 
participating 
in the pro-
gramme 
correspond-
ing to 85% 
of Cypriot 
schools 
 

-Include 
practical 
activities 
and teach-
ing, learn-
ing 
through 
practice 
and im-
plementa-
tion of en-
vironmen-
tally and 
sustaina-
ble friend-
ly practic-
es 
-
Implement 
green 
technolo-
gies in or-

http://ensoed.eu/io1/
http://www.peyiacommunityassociation.org/about.html
http://www.peyiacommunityassociation.org/about.html
http://www.peyiacommunityassociation.org/about.html
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the Pedagogical 
Institute of Cy-
prus and the 
Ministry of Edu-
cation to be in-
vested in envi-
ronmentally 
friendly practic-
es and green 
infrastructure. 
Part of the in-
come goes to 
fund the envi-
ronmental edu-
cation activities 
that are offered 
through the Ti-
ganokinisi pro-
ject: the partici-
pant schools are 
entitled to the 
special educa-
tion activities by 
AKTI. 

cati-
ons/products/p
rocesses, and 
test their ide-
as. At the 
same time 
AKTI’s educa-
tors provide 
non-formal ed-
ucation by 
demonstrating 
hands-on sus-
tainable prac-
tices in the 
form of exper-
imental set –
ups. (e.g ex-
perimental set 
up for water 
saving solu-
tions at school) 
 

der to 
achieve 
the princi-
ple of sus-
tainable 
school 
Young 
people act 
as agents 
of change 
in society 
and are 
able to 
transfer 
environ-
mental 
conscious 
habits to 
their fami-
lies and 
friends. 

Aflatee
n pro-
gram 

The program is 
designed to 
empower 
youth to criti-
cally question 
both their iden-
tities and the 
world around 
them while de-
veloping their 
financial 
knowledge. 
 

Brace So-
cial Coop 
 

The programs 
contain both so-
cial and financial 
themes. Tai-
lored for adoles-
cence, Aflateen 
seeks to provide 
an educational 
experience with 
positive conno-
tations about 
proper money 
management 
and social 
change. Its ses-
sions incorpo-
rate practical ac-
tivities, including 
savings clubs 
and enterprise 
creation. 

Aflateen seeks 
to equip young 
people through 
5 curriculum 
modules fo-
cusing on (1) 
personal un-
derstanding 
and explora-
tion, (2) rights 
and responsi-
bilities, (3) sav-
ings and 
spending, (4) 
planning and 
budgeting, and 
(5) social and 
financial en-
terprise. 
 

5.4 million 
children and 
young peo-
ple each 
year in 116 
countries. 
Information 
about the 
results in 
Greece is 
currently 
not availa-
ble. 
 
 
 

Empower 
young 
people to 
become 
agents of 
change in 
their 
communi-
ties and 
lives 

Be a Activate public 
and private lo-

DIMITRA, 
Regional 

The project in-
cluded a set of 

Young learn-
ers had the 

-80 young Estab-
lishment 
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pro-
ducer 

cal key actors 
to form Devel-
opment Part-
nerships, in 
order to create 
and implement 
tailor made Ac-
tion Plans for 
Social inclu-
sion and Em-
ployability 
based upon 
local key de-
velopment ar-
eas, whose 
growth poten-
tial would be 
used to pro-
mote the em-
ployability of 
the Long Term 
Unemployed 
(LTUs), mainly 
through busi-
ness creation 
and utilisation 
of social en-
trepreneurship. 
 

Govern-
ment of 
Thessaly, 
Municipality 
of Larissa, 
and Kileler, 
University 
of Applied 
Sciences/ 
Department 
of Plant 
Production, 
Agricultural 
Develop-
ment SA, 
Institute for 
Psychoso-
cial Devel-
opment 

actions in the 
Municipalities of 
Larissa and 
Kileler for young 
unemployed 
people in the 
area of agricul-
tural production 
in order to:  
-start a social 
cooperative re-
lated to agricul-
tural sector 
-gain the qualifi-
cations to bene-
fit from other in-
vestment pro-
grammes 
-acquire skills 
that will meet 
real and identi-
fied needs of lo-
cal businesses 
that will hire 
them. 
The project in-
cluded an inte-
grated and 
complementary 
set of actions 
that addressed 
identification, 
proper prepara-
tion, training, 
comprehensive 
counselling and 
support of  
young people by 
applying an In-
tegrated Crop 
Management 
System, either 
individually or 
collectively 
through social 
cooperatives. 

ability to ana-
lyse the 
Strengths, 
Weaknesses, 
Opportunities 
and Threats 
(SWOT) of the 
regional char-
acteristics and 
the existing 
farm structure 
in the agricul-
tural area of 
Regional Unit 
of Larissa. 
Based on the 
SWOT analy-
sis results, an 
action plan has 
been devel-
oped propos-
ing the “Pro-
duction and 
Promotion of 
agricultural 
products with 
Integrated and 
Sustainable 
Management 
System as a 
key solution to 
sustainable 
Social Entre-
preneurship & 
Business Start 
up creation.  

unem-

ployed 

people in-

volved 

-46 benefi-

ciaries cre-

ated a  So-

cial Coop-

erative En-

terprise  

-7 benefi-

ciaries 

started 

their own 

farm  

-13 benefi-

ciaries 

submitted 

crop 

statement  

-16 benefi-

ciaries got 

placed in 

local jobs 

-29 Busi-

ness plans 

(BPs)  

-32 Inte-

grated 

Crop Man-

agement 

Systems 

of Re-
gional 
Support 
Mecha-
nisms as a 
series of 
supporting 
services to 
be devel-
oped and 
offered to 
social en-
terprises 
(from 
business 
plan writ-
ing to 
mentoring 
and from 
social im-
pact as-
sessment 
to opera-
tions 
manage-
ment) to 
dissemi-
nate and 
establish 
the idea of 
the Social 
Economy 
through 
permanent 
networks 
of cooper-
ation. 
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Innova-
tion 
and so-
cial en-
trepre-
neurshi
p in 
schools 

Familiarize 
secondary 
schools stu-
dents with the 
concept of so-
cial entrepre-
neurship and 
its principles. 

Ministry of 
Education 
in Greece 

The programme 
was developed 
in the framework 
of a group expe-
riential activity 
where students 
create a student 
social enter-
prise. In this 
context, stu-
dents share and 
take on "roles" 
to design and 
produce a prod-
uct or provide 
services that 
meet estab-
lished social 
needs, are envi-
ronmentally 
friendly and dis-
tinguished by 
innovative fea-
tures.  

In the context 
of the student 
virtual social 
enterprise, 
schools have 
the opportunity 
to collaborate, 
by setting up 
intercultural 
student social 
enterprises 
and exchang-
ing experienc-
es and prac-
tices from dif-
ferent social 
environments. 
An additional 
feature of the 
program is 
long-term and 
sustainable 
networking be-
tween schools 
and the devel-
opment of ed-
ucational 
communities at 
local and na-
tional level. In 
addition, it is 
possible to col-
laborate re-
motely with 
European 
schools to cre-
ate school 
networks with 
a shared vision 
of developing 
socially re-
sponsible fu-
ture citizens 
and profes-
sionals. 

Develop 
and en-
hance stu-
dents’ 
knowledge, 
skills and 
attitudes, so 
that they 
become 
aware of 
their social 
responsibil-
ity as future 
profession-
als who 
have to 
support and 
respect the 
environ-
ment and 
social is-
sues. 

Implement 
broader 
educa-
tional ac-
tions to 
foster 
knowledge
, skills and 
compe-
tences 
linked to 
innovation 
and entre-
preneur-
ship in or-
der to link 
school 
and socie-
ty. 

Junior Enable stu-
dents to form 

JA Greece 
 

JA offers stu-
dents aged 15-

By challenging 
the students to 

Over 
350,000 

Students 
spending 
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Achiev
ement 
Com-
pany 
Greece  

their own real 
enterprise and 
discover first-
hand how a 
company func-
tions. 

18 the oppor-
tunity to learn 
how to move a 
business idea 
from concept to 
reality. The pro-
gramme pro-
vides teachers 
with a series of 
learning-by-
doing business, 
economics and 
entrepreneur-
ship activities, a 
great way to 
help students 
succeed in a 
global economy. 
 

solve a prob-
lem in their 
community 
through a 
business ven-
ture, the Pro-
gramme un-
leashes stu-
dents’ entre-
preneurial spir-
it: they experi-
ence running 
their own 
company for 
one academic 
year, discover 
how a compa-
ny functions 
and gain an 
insight into 
how their tal-
ents could be 
used to set up 
a business.  
Business vol-
unteers visit 
classes to 
share their ex-
perience and 
mentor so that 
students get a 
better over-
view of career 
opportunities 
and needed 
skills focusing 
on the social 
aspect of en-
trepreneurship. 

students 
enrolled in 
the pro-
gramme 
across the 
40 JA or-
ganisations 
in Europe 

at least 
100 hours 
in the JA 
Company 
Pro-
gramme 
improved 
their digi-
tal, entre-
preneur-
ship, civic, 
and math-
ematical 
compe-
tences as 
well as 
oral com-
munica-
tion in 
their 
mother 
tongue 
 

Dia-
mond 
Chal-
lenge 
Compe-
tition 

Help students 
develop an en-
trepreneurial 
mindset and 
gain first hand 
experience 
with the entre-
preneurial pro-

University 
of Dela-
ware, 
schools, 
social en-
trepreneurs, 
academics, 
social me-

The Competition 
gives students 
the opportunity 
to study social 
problems and 
propose innova-
tive solutions for 
them. The ideas 

The Pro-
gramme offers 
free series of 
lectures on 
Social Prob-
lems, Social 
Innovation and 
Social Entre-

Students 
have stud-
ied and 
have of-
fered a 
great num-
ber of solu-
tions to a 

In the 
short run, 
the good 
practice 
can create 
positive 
impact on 
young 
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cess, empow-
ering them to 
be entrepre-
neurial in 
whatever ca-
reers they may 
choose. 

dia, local 
govern-
ments, 
NGOs, and 
policy mak-
ers 

are formulated 
in the framework 
of University of 
Delaware pro-
gram on Social 
Innovation for 
students. The 
ideas of stu-
dents are evalu-
ated by virtual 
judges and 
some of them 
may find their 
way to be im-
plemented in 
real life, if inves-
tors and/or other 
stakeholders 
decide to pro-
vide the neces-
sary financing. 
Every idea has 
to be presented 
using a Pitch 
Deck, which us-
es the most con-
temporary 
presentations to 
help students 
incorporate so-
cial entrepre-
neurship tech-
niques in social 
innovation solu-
tions to social 
problems.  
 

preneurship in 
the framework 
of Pierce Dia-
mond Chal-
lenge Club, an 
afternoon 
Club, outside 
the usual 
school pro-
gram. Stu-
dents from 
Grade 10 of 
Lyceum create 
teams and 
study a social 
problem in 
Greek society, 
find innovative 
solutions, write 
a report and 
prepare a 
Pitch Deck. 
The written 
concept and 
the pitch deck 
are submitted 
to the Universi-
ty of Delaware 
to be evaluat-
ed by virtual 
judges and 
then presented 
live where a 
group of judg-
es selects the 
winning team, 
which will par-
ticipate in 
Great Final 
Challenge in 
the University 
of Delaware. 

great num-
ber of social 
problems. 

people by 
allowing 
them to 
under-
stand so-
cial prob-
lems and 
social in-
novation 
dynamics. 
In the long 
run, the 
purpose is 
to see 
these ide-
as imple-
mented in 
the real 
world. 
 

Life 
Skills: 
Devel-
oping 

Increase the 
students’ 
knowledge of 
social innova-
tion and entre-

British 
Council, 
secondary 
education 
and VET in-

The British 
Council is sup-
porting students 
to engage as 
Active Citizens, 

The Life Skills 
programme, 
which is fund-
ed by HSBC, 
involved six 

7,000 stu-
dents had 
the oppor-
tunity to 
participate 

All the ac-
tivities in-
troduced 
students 
and edu-
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Social 
Entre-
pre-
neurs 
 
 

preneurship, 
whilst also de-
veloping these 
core skills for 
learning, life, 
and work. 

stitutions developing their 
life skills through 
a ‘developing 
social entrepre-
neurs’ pro-
gramme. Stu-
dents are en-
gaged in social 
action projects 
and finding en-
trepreneurial so-
lutions to issues 
affecting indi-
viduals and their 
communities. 
The programme 
was piloted in 
several second-
ary education 
and VET institu-
tions in Greece. 

teaching hours 
of workshop 
sessions, led 
by a special-
ised trainer, as 
well as addi-
tional support 
and a teach-
ers’ manual. 
This ensures 
that the school 
continues to 
build on the 
concepts 
taught and 
teaching 
methods used 
in the pro-
gramme. It al-
so has been 
delivered in 
deprived areas 
and in schools 
for students 
with special 
needs. 
Topics cov-
ered by the 
programme in-
clude an intro-
duction to the 
concept of so-
cial enterprise, 
studying the 
social, cultural 
and economic 
makeup of the 
local area and 
planning a 
business mod-
el for a social 
enterprise. 

in a number 
of interac-
tive work-
shops 
providing 
them with 
core social 
entrepre-
neurial 
skills, en-
hancing 
their imagi-
nation, in-
novation 
and creativi-
ty, stimulat-
ing their ac-
tive partici-
pation with-
in the social 
the econo-
my and en-
couraging 
their critical 
thinking, 
problem-
solving and 
decision-
making. 
 

cators to 
the pro-
cess of 
critical 
thinking, 
active lis-
tening and 
to put 
things into 
perspec-
tive, that 
of the 
common 
good. 

Ca’ Fo-
scari 
Compe-
tency 

Increase peo-
ple perfor-
mance and 
their attrac-
tiveness in the 

Ca' Foscari 
Competen-
cy Centre, 
Chamber of 
Commerce 

The Ca’ Foscari 
Competency 
Center has sup-
ported for one 
year the teach-

The WBL is 
the optimal 
context to al-
low students to 
put into prac-

The main 
result 
achieved is 
having en-
couraged 

The intro-
duction of 
transver-
sal skills in 
the stu-
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Centre 
CFCC 

labor market 
through the 
development 
of their trans-
versal skills.  
 

of Venice 
Rovigo Del-
ta Lagun-
are, Cham-
ber of 
Commerce 
of Treviso 
Belluno 

ers and the 
companies in 
WBL project (al-
ternanza scuola-
lavoro) with the 
main objective 
of creating a 
common lan-
guage between 
the school and 
the corporate 
world on the 
theme of trans-
versal skills. The 
initiative is an 
absolute novelty 
in terms of co-
design in the 
WBL.  
 

tice and learn 
transversal 
skills, but also 
to receive an 
assessment of 
their level of 
mastery for 
further devel-
opment. Dur-
ing the plan-
ning and im-
plementation 
process of the 
WBL courses, 
students need 
to be accom-
panied with 
tools that 
guide them in 
defining their 
professional 
project, as well 
as in the ac-
quisition of 
methodologies 
that enable 
them to recog-
nize and put 
into practice 
and develop 
the essential 
emotional and 
social skills to 
access the la-
bor market and 
operate effec-
tively within 
organizations.  
The training 
courses de-
signed by the 
CFCC intend 
to contribute to 
the develop-
ment of a 
methodology 
that allows the 

the dialogue 
between 
schools and 
companies 
and the co-
design of 
WBL train-
ing projects 
that recog-
nize and 
enhance 
the role of 
transversal 
skills for 
work orien-
tation and 
employabil-
ity.  
 

dents' 
school 
path 
shows that 
the pos-
session of 
a broad 
portfolio of 
transver-
sal skills 
leads to: 
better 
school 
and uni-
versity 
perfor-
mances; 
greater 
adoption 
of pro-
social be-
havior; 
lower risk 
of addic-
tions. 
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teachers and 
company tu-
tors involved in 
the alternating 
paths to con-
tribute to cre-
ate a greater 
awareness in 
the students of 
their skills and 
the demands 
of the working 
world, as well 
as to acquire a 
method for 
their develop-
ment.  

auLAB auLAB trains 
students to 
prepare them 
for the future 
and make 
them aware of 
their potential 
through entre-
preneurial 
workshops and 
intensive 
courses for 
web program-
mers. 

AuLab, 
MIUR, So-
cialFare, 
Digithon, 
Giffoni Film 
Festival 
 

The starting 
point is  
the creation of 
specific labora-
tory activities for 
the development 
of individual pro-
jects related to 
coding, busi-
ness creation, 
printing and 3D 
modeling la-
boratories, then 
providing them a 
high level of 
competence and 
autonomy with 
HACK-ademy 
(intensive 
course for high 
level software 
developers) and 
give them the 
means to create 
and develop 
their own pro-
jects with the 
help of tutors 
and entrepre-
neurs within the 

auLAB pro-
gramme is in-
side the WBL 
scheme (alter-
nanza scuola-
lavoro) propos-
ing applica-
tions with an 
important con-
tent of social 
entrepreneur-
ship. 
Between the 
hundreds of 
projects for 
students, in 
fact, we can 
list a few just 
to give an ex-
ample of 
what’s possi-
ble: 
Fire and water 
how to save! 
Hidrosaver 
Find your faith-
ful friend 
Hi Animals  
School Path 
Food for eve-

10 startups 
finalists of 
the 2018 
edition of A 
Startup 
School had 
the oppor-
tunity to 
present 
their busi-
ness idea 
during the 
prestigious 
startup 
competition 
DigithON 
2018 

-Improve 
the quality 
and effec-
tiveness of 
education, 
through 
dynamic 
and op-
erational 
activities 
to en-
hance the 
creativity 
of a gen-
eration 
committed 
to a global 
challenge. 
-Increase 
participa-
tion in life-
long learn-
ing by ac-
quiring 
essential 
skills (au-
tonomy, 
responsi-
bility, per-
sonal de-
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coworking 
space. 

ryone 
 

velopment 
and guid-
ance) 
-Establish 
synergies 
with com-
panies in 
order to 
innervate 
the School 
with a 
spirit of 
entrepre-
neurship. 

GrandU
p! 
Young 
energy 
for de-
velop-
ment 
 

Develop struc-
tured curricula 
for WBL (alter-
nanza scuola-
lavoro) aimed 
at supporting 
schools to be-
come places of 
project design, 
vital and open 
ecosystems, 
ready to grasp 
the contempo-
rary challeng-
es of the edu-
cational con-
text and to de-
velop ideas 
and solutions 
that generate a 
positive social 
impact. 

Fondazione 
CRC, 
Chamber of 
Commerce 
of Cuneo, 
SocialFare, 
Schools 

The project of-
fers 2 modular 
curricula that 
are implement-
ed both into 
Secondary 
Schools Insti-
tutes. 
The first curricu-
lum is based on 
CO-DESIGN. It 
involves the 
provision of the-
oretical and 
practical work-
shops. The re-
sult of the pro-
gram consists of 
concepts ideas 
of solutions co-
designed by the 
students in re-
sponse to the 
social challenge 
identified with 
the School. 
Each project will 
be accompanied 
by a Social 
Business Model 
that will stimu-
late students to 
think in terms of 

The project is 
based on the 
development 
of structured 
curricula that 
become part of 
formal educa-
tion offer relat-
ed to WBL ac-
tivities in order 
to make stu-
dents socially 
literate follow-
ing the princi-
ples of Design 
Thinking and 
Social Innova-
tion. Design 
Thinking is a 
methodology 
for creative 
problem-
solving, a pro-
cess which is 
composed by 
defined steps: 
Understand, 
Explore, Mate-
rialize. Social 
innovation ‘is 
the process of 
developing 
and deploying 

-13 Social 
challenges 
identified 
(1/Partner 
School) 
-9 PROTO-
TYPE and 
4 CO-
DESIGN 
curricula 
activated 
-300 stu-
dents in-
volved. 

Impact on 
students: 
-
emer-
gence of 
individual 
and col-
lective atti-
tudes and 
talents 
-
acquisition 
of entre-
preneurial 
skills and 
other 
transver-
sal skills 
-
identifica-
tion of 
contextual 
social 
challenges 
-
acquisition 
and expe-
rience of 
innovative 
methodol-
ogies to 
be applied 
in working 
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social, economic 
and environ-
mental sustain-
ability. 
The second cur-
riculum is based 
on PROTO-
TYPE. It pro-
vides theoretical 
and practical 
workshops in 
order to develop 
one or more so-
lution prototypes 
co-designed by 
the students in 
response to the 
social challenge 
identified with 
the School.  
 

effective solu-
tions to chal-
lenging and of-
ten systemic 
social and en-
vironmental is-
sues in sup-
port of social 
progress. 
 

context 
(e.g. co-
design, 
social in-
novation) 
-
improve-
ment of 
school-to-
work tran-
sition 
-capability 
to make 
mistakes 
as a con-
structive 
collective 
process 
that stimu-
lates crea-
tion 
-capability 
to work in 
a group. 

CSR in 
class 
 

Stimulate, with 
innovative 
methods of 
study and dis-
cussion, the 
skills and abili-
ties of students 
of secondary 
schools 
in CSR and 
entrepreneur-
ship in order to 
give them use-
ful tools to 
successfully 
enter the la-
bour market 
and to prepare 
future workers 
and entrepre-
neurs with a 
CSR European 
approach. 

Unioncame-
re del Vene-
to – Euro-
sportello, 
Regione 
Veneto, 
IISS ‘M. 
Fanno’ 
 

The project has 
developed a Vir-
tual Learning 
Environment 
that hosts a 
basic e-learning 
course on Cor-
porate Social 
Responsibility 
addressing 
companies, 
consultants, 
teachers, high 
school and uni-
versity students, 
public admin-
istrations and 
private citizens, 
interested in 
deepening the 
main issues on 
CSR. In addition 
to the course, 

The project 
wants to capi-
talize the for-
mer experi-
ence about 
CSR within 
secondary 
schools and 
internationalize 
it adopting an 
experimental 
approach. 
Due to a gap 
in school sys-
tems related to 
CSR, the pro-
ject focused 
especially on 
VET students 
who are more 
sensitive to 
socio-
economic and 

-30 sec-
ondary 
school 
teachers 
and 180 
students 
have been 
involved 
-Regional 
and trans-
national 
reports 
about the 
spreading 
of CSR in 
secondary 
schools and 
their territo-
ries 
-Virtual 
Learning 
Environ-
ment for 

Impact on 
students: 
-
stimulation 
of team 
work and 
competi-
tion 
-promotion 
of cultural 
exchange 
among 
European 
students 
 
 
Impact on 
teachers: 
-
acquisition 
of innova-
tive teach-
ing meth-

https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
https://docs.wixstatic.com/ugd/889d92_e37b06b710cc48898a3906754260cee1.pdf
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Title Aim 
Involved 
actors 

Summary 
Methodolo-

gy 
Results Impact 

 the project has 
organized a 
contest among 
partner institutes 
of the project 
from other EU 
countries and all 
participants 
were divided in-
to teams. The 
contest is based 
on a UN global 
goal and then in 
cooperation with 
a local enter-
prise presenting 
its business 
case, the stu-
dents present 
their solution to 
a judging com-
mittee.  
The teams will 
produce a doc-
ument, a short 
video that will be 
uploaded on 
YouTube chan-
nel and a power 
point presenta-
tion that will be 
shared among 
the three 
schools. 

environmental 
issues. The fo-
cus of the e-
learning 
course was to 
underline the 
importance of 
CSR for stra-
tegical and 
sustainable 
development 
of business as 
it is a key 
component of 
a company 
which can en-
force market 
competition 
given to its im-
pact on mar-
keting and 
customer loy-
alty. Further-
more, the 
course was 
aimed at 
providing a 
more interna-
tional and Eu-
ropean per-
spective. 
 

secondary 
schools 
teachers 
-3 Con-
tests for 
secondary 
schools 
-3 study 
visits for 
students, 
teachers 
and project 
partners. 

odologies 
based on 
case stud-
ies and in-
teraction 
with busi-
ness and 
enterpris-
es 
-
acquisition 
of trans-
versal 
compe-
tences re-
lated to 
CSR to 
become 
more 
‘CSR-
sensitive’ 

Global 
Shap-
ers 
Com-
munity 
- Social 
Innova-
tions 
Awards 
(SIA) 

Promote social 
entrepreneur-
ship among 
the youth 
around the 
world. 

Global 
Shapers 
Community 

SIA is a social 
innovation edu-
cational pro-
gramme and a 
competition of 
ideas meant for 
the young peo-
ple who are will-
ing to bring 
about change in 
society in a con-
structive man-
ner. Participat-

GSC trains 
participants to 
build an entre-
preneurial ini-
tiative, en-
couraging 
them to put 
their ideas into 
practice. As 
supplementary 
support for the 
innovators, 
GSC provides 

- Present in 
17 coun-
tries in Eu-
rope, Africa 
and Asia 
-Over 2000 
young 
people par-
ticipating in  
SIA; 
-Over 207 
ideas  
-21 win-

Impact on 
second-
ary 
school 
students: 
-promotion 
of innova-
tive teach-
ing meth-
odologies  
-
stimulation 
of team 
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Title Aim 
Involved 
actors 

Summary 
Methodolo-

gy 
Results Impact 

ing students 
have to identify 
social issues in 
their region of 
origin such as 
poverty, health, 
education, envi-
ronment, ener-
gy, technology 
and communica-
tions, human 
rights, discrimi-
nation etc. 
, as well as rela-
tive solutions. 

substantial 
prizes for 
competition 
winners, con-
sisting in sums 
of money that 
ensure suc-
cessful imple-
mentation. By 
consistently 
contributing to 
the courses of-
fered in the 
Entrepreneur-
ship Academy, 
GSC develops 
transversal 
skills in higher 
education stu-
dents. The phi-
losophy of 
GSC is stimu-
lating youth to 
have an inno-
vative outlook 
– social - on 
the world of 
business. 

ning ideas. 
 

work and 
competi-
tion 
-
acquisition 
of trans-
versal 
compe-
tences re-
lated to 
CSR to 
become 
more 
‘CSR-
sensitive’ 
-promotion 
of cultural 
aware-
ness 
-focus on 
local and 
national 
economic 
and social 
sector  
 
Impact on 
second-
ary 
school 
teachers: 
-
experi-
ence in 
PBL(Probl
em-based 
Learning) 
-
acquisition 
of innova-
tive teach-
ing meth-
odologies 
based on 
PBL. 

ARDOR Develop skills 
in students 

Ardor Ro-
mania 

ARDOR mainly 
targets intensive 

The focus on 
communication 

-Over 300 
trained 

Impact on 
second-
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Title Aim 
Involved 
actors 

Summary 
Methodolo-

gy 
Results Impact 

ROMA-
NIA 

such as the 
ability to com-
municate,  de-
fining vision, 
finding and 
mobilizing re-
sources, man-
agement skills, 
while also 
training teach-
ers to build the 
new genera-
tions’ abilities 
to access the 
entrepreneurial 
opportunities 
and to take ini-
tiative. 

member of 
the Coali-
tion for Ed-
ucation 
Federation, 
Associa-
tions, Sec-
ondary 
schools, 
Education 
Institutes 

development of 
the linguistic 
and communica-
tive area, also 
intensifying criti-
cal thinking. 
ARDOR organ-
ises training 
camps for 
teachers, during 
which time they 
are trained in 
situational lead-
ership so as to 
become more 
proficient in 
manifesting 
leadership quali-
ties. ARDOR al-
so contributes to 
the educational 
policies by cam-
paigns on social 
networks and 
some television 
channels as a 
member of the 
Coalition for Ed-
ucation Federa-
tion, also em-
powered by the 
fact that the 
president of 
ARDOR is also 
the vice-
president of the 
Coalition. 

skills goes 
hand in hand 
with acquiring 
and strength-
ening 
knowledge in 
social, ecolog-
ical and politi-
cal fields. As 
for the logical-
argumentative 
area, ARDOR 
encourages 
strengthening 
the ability to 
support one's 
own reasons 
with logical ri-
gor, through 
group work.  
 

teachers 
-1500 sec-
ondary 
school 
students - 
members 
-Over 500 
teachers 
involved in 
debate 
 

ary 
school 
students: 
-promotion 
of innova-
tive teach-
ing meth-
odologies  
-
stimulation 
of team 
work and 
competi-
tion 
-
acquisition 
of trans-
versal 
compe-
tences re-
lated to 
CSR to 
become 
more 
‘CSR-
sensitive’ 
-promotion 
of cultural 
aware-
ness 
-focus on 
local and 
national 
economic 
and social 
sector  
 
Impact on 
second-
ary 
school 
teachers: 
-
experi-
ence in 
PBL(Probl
em-based 
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Title Aim 
Involved 
actors 

Summary 
Methodolo-

gy 
Results Impact 

Learning) 
-
acquisition 
of innova-
tive teach-
ing meth-
odologies 
based on 
PBL. 

Young 
Busi-
ness 
Explo-
rers 
Project 

Develop com-
petences re-
lated to social 
entrepreneur-
ship in high 
school stu-
dents. 

Universitat 
Jaume I of 
Castellón, 
Foehn De-
velopment 
consultan-
cy, Caja 
Rural Vila-
real Foun-
dation, 
Secondary 
Schools. 

Every year, 
secondary 
schools are in-
vited to partici-
pate in this initi-
ative, through 
which students 
must form 
groups of four 
people and must 
create a socially 
entrepreneurial 
project, develop-
ing a CANVAS 
model that de-
tails the busi-
ness model and 
how they would 
benefit to socie-
ty. 
Out of all the 
projects pre-
sented, 10 are 
selected and 
passed to a final 
session held at 
the Jaume I 
University in 
Castellón. In this 
session, stu-
dents must oral-
ly present their 
idea of social 
business and 
choose, through 
the votes of an 
expert jury and 
the students 

For the devel-
opment of this 
project, the 
project focus 
on the meth-
odology "learn-
ing by doing" 
and the use of 
methodological 
tools such as 
CANVAS or 
the business 
plan.  
The methodol-
ogy used was 
eminently 
practical, using 
an online plat-
form to provide 
training to the 
students on 
several topics 
like ideas gen-
eration tech-
niques, eco-
nomic viability, 
marketing, im-
age develop-
ment, custom-
er segmenta-
tion, distribu-
tion channels, 
etc. and re-
sources like 
Business Plan 
template and 
online tutorials 
to clarify con-

-20 pro-
jects have 
been ex-
posed in the 
final two 
sessions of 
the program 
-100 stu-
dents in-
volved 

Short-
term im-
pact:  
-influence 
the deci-
sion-
making 
process of 
students, 
develop-
ing their 
entrepre-
neurial 
mentality 
 
Long-
term im-
pact: de-
velop a 
socially 
entrepre-
neurial 
mentality 
in high 
school 
students 
that pro-
motes 
compe-
tencies 
that help 
create so-
cial pro-
jects. 
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Title Aim 
Involved 
actors 

Summary 
Methodolo-

gy 
Results Impact 

themselves, the 
winning project 
of the edition. 
 

cepts and de-
fine the project 
by groups. 
A specific 
training mod-
ule was de-
signed in tech-
niques for 
generating 
ideas to try to 
awaken stu-
dents' creativi-
ty. 

Train-
ing on 
Entre-
pre-
neurshi
p in 
Tour-
ism and 
Cook-
ing Stu-
Stu-
dents 

Promote self-
employment, it 
is decided to 
teach a specif-
ic course on 
entrepreneur-
ship, seeking 
to promote the 
entrepreneurial 
spirit of the 
students. 
 

Tourism 
Centers of 
the Valen-
cian Com-
munity, In-
novade 

The tourism 
centers Valen-
cian Community 
provide training 
in tourism, hos-
pitality and 
cooking with a 
special focus on 
entrepreneur-
ship. 
Four main train-
ing modules are 
implemented re-
lated to (self-) 
employment, 
entrepreneur-
ship and ethics 
and values in 
tourism. 
 

Entrepreneur-
ship is pre-
sented from a 
practical per-
spective and 
places the stu-
dent in the 
center, with an 
active role. 
Practical and 
experiential 
methodology 
seeks that the 
student works 
in the class-
room in an op-
tical and pro-
ductive way in 
order to adapt 
the knowledge 
to their reality 
and that they 
are capable of 
learning the 
maximum in 
our formations. 
In this way, 
knowledge is 
transmitted 
more effective-
ly, obtaining 
the willingness 
of students to 
learn.  

-More than 
250 stu-
dents 
trained  
-25 training 
courses 
-
Participa-
tion of peo-
ple at risk 
of social 
exclusion 

-Develop 
entrepre-
neurial 
knowledge 
and skills 
-
Profes-
sional de-
velopment  
-Detect 
busi-
ness/empl
oyment 
opportuni-
ty 
-Inclusion 
of disad-
vantages 
catego-
ries. 
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Title Aim 
Involved 
actors 

Summary 
Methodolo-

gy 
Results Impact 

For the mod-
ules on entre-
preneurship, 
elements such 
as the Myers-
Brigg Type In-
dicator (MBTI) 
methodology 
of entrepre-
neurial per-
sonality identi-
fication, envi-
ronment anal-
ysis, etc. are 
used. 

SESA-
ME – 
Train-
ing 
Course 
Social 
Enter-
prise 
 

Let young 
people gain 
(social) entre-
preneurial 
skills that are 
needed now 
and later on 
the labour 
market. 

Friesland 
College 

The Training 
Course Social 
Enterprise is 
developed as a 
result of the 
Erasmus+ pro-
ject SESAME 
(completed in 
August 2017). 
The course is 
developed to 
teach young 
people about 
the topic of so-
cial enterprise 
and social en-
trepreneurial 
behaviour. In 
this course 
learners are al-
so encouraged 
to look for inspi-
rational role 
models who can 
support them in 
the realisation of 
their career am-
bitions and life 
aspirations. By 
following this 
course young 
people will un-

By following 
this course 
learners will 
practice a list 
of competenc-
es which is 
based upon 
the Entrepre-
neurship 
Competence 
Framework, 
also known as 
EntreComp. It 
has been used 
as a reference 
for the design 
of curricula in 
the formal ed-
ucation and 
training sector, 
but it can also 
be used for ac-
tivities and 
programmes in 
non-formal 
learning con-
texts. The 
training les-
sons are char-
acterised by 
hands-on, ac-
tive and practi-

Increased 
awareness 
about social 
entrepre-
neurship 

No data 
available 
about this 
aspect. 
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Involved 
actors 

Summary 
Methodolo-

gy 
Results Impact 

derstand the 
concept of so-
cial entrepre-
neurship and 
see the added 
value of role 
models and 
mentoring in 
their lives. 

cal learning in-
cluding exam-
ples from prac-
tice. 

Social 
Innova-
tion Re-
lay 
 

Contribute to 
the develop-
ment of entre-
preneurial 
skills and so-
cial con-
sciousness 
amongst high 
school stu-
dents. 

Jong 
Onderne-
men, Junior 
Achieve-
ment Eu-
rope, Natio-
nale-
Nederland-
en, Sec-
ondary 
schools 

The Social In-
novation Relay 
(SIR), a Junior 
Achievement 
programme, is a 
global competi-
tion that chal-
lenges second-
ary school stu-
dents to develop 
an innovative 
business con-
cept that ad-
dresses a social 
need in their lo-
cal communities 
and beyond. 
The interactive 
web based 
learning pro-
gramme is de-
signed to en-
courage stu-
dents to think 
like Social Inno-
vators whilst de-
veloping a host 
of skills that will 
help them be in-
novative, entre-
preneurial and 
socially respon-
sible employees 
and business 
people in the fu-
ture. 

After an initial 
briefing con-
ducted by 
school teach-
ers using the 
available 
online re-
sources, case 
studies are 
presented dur-
ing the initial 
workshop 
where existing 
and successful 
stories of so-
cial entrepre-
neurs will be 
discussed. The 
impact and the 
process of the 
social innova-
tion are ex-
plained 
through the 
case studies. 
Participating 
students are 
required to test 
their 
knowledge in 
the field of so-
cial innovation: 
a  quiz was 
developed as 
an educational 
and learning 
tool for the 
students. A 

The centre 
for entre-
preneurship 
and industry 
of the Uni-
versity of 
Warwick 
conducted 
an evalua-
tion about  
SIR show-
ing that as a 
result of 
SIR im-
portant 
skills are 
developed: 
-Social En-
trepreneur-
ship 
-Creativity 
-Social 
awareness 
 

Improved 
skills and 
compe-
tences 
such as: 
-
Entrepre-
neurial in-
tention 
-
Communi-
cation and 
creativity 
-
Entrepre-
neurial 
behav-
iours 
-Social 
Aware-
ness 
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gy 
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Social Busi-
ness Idea is 
then presented 
and best ones 
are invited to 
the Inspiration 
Day on which 
they receive a 
full day of 
workshops and 
inspiration with 
a Mentor. 
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2.3 Comparative analysis of conducted Interviews  

 

General overview on Interviews 

 

In regards to the interviews, they represented a very effective tool in order to start de-
veloping an initial connection with key stakeholders and beneficiaries of project’s results 
as well as to gather impressions and inputs from experts in the field. 
 
The profile of people was quite well balanced with a strong representation from social 
enterprises and business sector counterbalanced by a relevant intervention by players 
from the education and training field. 
 
 

Figure 4. Interviewees' profile 

 
 

 
All interviewees were asked to provide their evaluation of the current state of art on so-
cial entrepreneurship education in their country according to their experience. 
The collected impression unveils a situation that confirms the lack of integration of so-
cial entrepreneurship within formal secondary school curriculum in terms of pedagogical 
approach, teachers’ preparedness, curriculum development, activities and resources 
and impacts.  
 

Profile of interviewees 

Social
entrepreneurs/enterprises

Business hubs, incubators,
accelerators, consultants

Chambers of Commerce

Non-profit Organizations

Training Centres

Secondary school teachers,
principals

Local school offices
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Figure 5. State of art of social entrepreneurship education in formal education 

 
 

It is interesting to note that the integration of social entrepreneurship in terms of peda-
gogical approach, has been evaluated as very poor due to the lack of flexibility and ex-
periential learning that usually belongs to formal education and that does not really raise 
interest in students due to its distance from reality. On the other hand, it is also the only 
item which has been evaluated as very good from (only) one representative of the Re-
gional Bureau of Education in Italy (USR Lazio), indicating that there is a different per-
ception from business sector to the educational one which can be probably interpreted 
as a lack of connection and networking from both sides. 
 
Moreover, regarding the availability of teachers training and formal curriculum focusing 
on social entrepreneurship, most of the interviewed people recognized the insufficiency 
and the inadequacy of current measures. However, it is necessary also to report that 
some of them instead described to have access to a good level of teacher training offer 
related to social entrepreneurship with a safe level of integration of social entrepreneur-
ship mindset into formal curriculum. This can be explained with differences in national 
regulation regarding teacher trainings’ opportunities and curriculum design due to (as 
for the Italian case for instance) the introduction of compulsory work-based learning (al-
ternanza scuola-lavoro) programmes for all secondary schools and institutes – VET and 
non-VET – where it is easy to include modules and activities related to this subject. 
 
In order to effectively implement the integration of social entrepreneurship education 
through Project’s results, the Consortium invited the interviewees not only to give an 
overview of the current situation but also to actively involve them, due to their expertise, 
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to the design of the competences and related learning activities to be implemented at 
school level. 
 
In regards to competences, these will be considered as reference point in order to de-
fine the EnSoEd Competences (O1). Even if not all of the interviewed people were con-
fident with the EntreComp, the majority of outlined competences were in line with this 
framework and can be easily referred to its structure and its three competence areas: 
Into action, Resources and Ideas & Opportunities. 
For the translation of these competences into concrete activities, most of the sugges-
tions are related to the establishment of direct contact with business world through, for 
instance, the organization of study visits or rather to the experiencing of such compe-
tences into real life e.g. educational games, workshops applying a more problem-
solving approach.  
 
At the end of the interviews, all stakeholders have been asked about their future interest 
and involvement in the project: the gathered feedback was very positive from most of 
them as 14 out of 18 of the interviewees declared to be interested to take part to the 
next step of the EnSoEd Competence identification, the validation phase, providing their 
availability to be contacted for online focus groups. Moreover, on the basis of the organ-
ization’s profile, the Consortium also asked their involvement for the development of 
learning materials such as virtual trips and FabLabs on specific topics, rising even more 
engagement and appraisal in this sense as only one respondent did not provide his 
availability to be contacted for these activities, demonstrating the relevance and the 
need for this project. 

3. Final conclusions and recommendations 

 
During the conduction of the preliminary analysis implemented at initial stage in order to 
identify educational needs of secondary teachers and students in Partner country, the 
study presented a general overview characterized by an increase in youth unemploy-
ment rate in Europe due not only to unviable economic conditions but also to the evolu-
tion of work itself in terms of activities, rights, entitlements, career perspective and wag-
es. As a result, effective policies should focus more on the provision of competence 
framework in order to provide students with suitable knowledge and skills to adapt to 
this changing working environment.     
 
The second stage of this analysis has been then conducted on the field, with the en-
gagement and contribution of experts in the field of social entrepreneurship education. 
Such a second study, provided on the one hand the opportunity to zoom in at country 
level on experience that are already implemented by visionary people and, on the other 
hand, to networking with them. Subsequently, the field research allowed the Consortium 
to: 



 

                     Pr. N° 2018-1-IT-02-KA201-048047  

23 
 

-achieve awareness of the state of art on social entrepreneurship education experience 
at country level     
-share and synthetize European experiences in order to extrapolate a common refer-
ence model of competences for tomorrow’s social entrepreneurs. 
 
Based on the collected interviews and case studies, the main conclusions are:  
 
-Social Entrepreneurship in formal education can still be considered as poorly imple-
mented both in terms of educational offer for secondary students as well as training op-
portunity for teachers. 
-On the other hand, many non-formal education realities - that also cooperate with for-
mal education – demonstrate that the consciousness of social entrepreneurship and the 
need to translate it into socio-economic opportunity is awakening.  
-Where in some formal education context there has been an empirical, intuitive ap-
proach to any initiative, bordering social entrepreneurship theme, this is not really done 
neither with the reference framework and baseline for setting up a social enterprise nor 
with the effective competences and tools to do it.  
-General knowledge and interest of what a social enterprise is it is not yet manifested in 
a critical number of individuals. 
-There is still reluctance in recognizing the importance / strategic advantage of social 
enterprises which combines the social mission of addressing community needs with a 
business idea.  
 
If these study results demonstrate on one hand a gap in formal education, they also 
provide a huge encouragement for EnSoEd Partners to start working in a fertile terrain 
where the project can accelerate, contribute and promote social entrepreneurship in 
formal education context becoming a true avant-garde in terms of modern and innova-
tive training providing students real-based competences to become today the social en-
trepreneurship leaders of tomorrow. 
 
In this sense, from conducted interviews and collected good practices it was possible to 
extract a set of recommendations which will represent useful indications for the Consor-
tium in order to develop relevant results.  
 
1. Inspire and drive students and teachers  
 
Considering the inputs from interviews and case studies, it emerged that a serious 
weakness for driving students and teachers into social entrepreneurship is the lack of 
motivation. 
Regarding teachers, it is very challenging to involve them in extra-curricular activities 
due to the high load of work linked with national programmes to be implemented. Simul-
taneously, they are the principal catalysts of change as they can be direct interlocutor 
with schools’ managers and students. As a result, in order to successfully promote so-
cial entrepreneurship education in secondary schools it is necessary to firstly make 
teachers interested and dedicate time to effectively train them. Only enthusiastic and 
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passionate teachers can train enthusiastic and passionate students as well.  
Regarding students, in fact, various actions can be promoted at school system level to 
support young people becoming social entrepreneurs, but the first success factor is mo-
tivating and orienting students to discover their social vocation in order to provide them 
with a solid basis to turning students drive and desire into valuable – economically and 
socially – business. 
 
2. Experiment  
 
A common successful element in each analysed good practice can be identified in the 
courage of experimenting inter-disciplinarily with innovative approaches and activities to 
stimulate ideas generation. If combined with practical experiences, unconventional di-
dactic offer can support the adoption of creative teaching methodologies and prepare 
students for concrete issues. As reported in some interviews, in fact, students’ (and 
teachers) scepticism about the traditional didactic approach stands in the difficulty to 
translate and spend school-based preparation into real life and working environment 
due to its theoretical nature.  
Alternatively, this approach allows the creation of an environment where the learning 
process is ‘co-designed’ by students and teachers: it is focused on an enquiry owned by 
the student who asks questions and is driven by the teacher who is the ‘facilitator’. This 
will guarantee that knowledge is more readily retained because of its experiential acqui-
sition developing key skills such as problem-solving and critical thinking that effectively 
prepare students to approach to working scenarios. 
 
3. Raise awareness 
 
In order to identify viable opportunities from the social and business point of view, social 
entrepreneurship education should provide to students the necessary knowledge and 
tools to better understand the world and the challenges we face and translate this into 
concrete actions to innovatively change it. As a result, students should be trained to ap-
ply a systemic thinking in order to identify cause-effect connections that affect social is-
sues and adopt solutions which reflect the desired social impact.  
Running a social enterprise certainly requires the same financial literacy and market 
understanding than a ‘normal’ enterprise; however, the approach to a business idea is 
different in terms of social awareness and impact.   
 
4. Network  
 
The local dimension of social entrepreneurship is also crucial: the achievement of effec-
tive social impact is correlated to the knowledge of the local territory and of the stake-
holders that populate it and can empower the social enterprise system.  
One of the main resources of social entrepreneurship, in fact, even more than other en-
terprises, stands in its ability to mobilize others for a shared goal and to develop a sup-
portive system to supply limitative resources’ availability with committed human and or-
ganizational resources. 



 

                     Pr. N° 2018-1-IT-02-KA201-048047  

25 
 

Subsequently, an educational system that is interested in providing social entrepreneur-
ship education necessarily needs to equip with and build up a supportive network for 
students in order to offer them experiential learning and direct contact with organiza-
tions for further learning and working opportunities.  
All the case studies analysed in this phase and all the interviewees have underlined the 
networking aspect as an asset in order to implement innovative and interdisciplinary 
learning opportunities for students and teachers: in this way, limited availability of time 
and resources of formal educational system is balanced and overcome by the contribu-
tion of stakeholders from other sectors. 
 
Specifically referring to social entrepreneurship competences, from the conducted 
field research it is possible to sketch a first profile of the social entrepreneur and his/her 
competences, here compared with the EntreComp model: 
 

THEMATIC 
AREAS 

ENTRE-COMP SURVEY/INTERVIEW 

Id
e

a
s

 &
 o

p
p

o
rt

u
n

it
ie

s
 

1.1 Spotting opportunities  

Use your imagination and 

abilities to identify opportuni-

ties for creating value 
 

Spot opportunities, Needs 
assessment/ analysis 
Analytical skills 
Change maker 
Critical thinking 
Lateral thinking 

1.2 Creativity  
Develop creative and purposeful 
ideas 

Creativity/ creative thinking,  
Experiment 
Ideas generation 
Integrative thinker 
Cross-disciplinary bounda-
ries 
Social innovation 

1.3. Vision  
Work towards your vision of the fu-
ture  

Vision 
Orientation/orientation to fu-
ture 
Business/commercial vision 
Systemic thinking 

1.4 Valuing ideas  
Make the most of ideas and oppor-
tunities  

Evaluate work 
Develop standards for suc-
cess 
Commitment to quality 
Value and test ideas 

1.5 Ethical and sustainable think-
ing  
Assess the con-sequences and im-

Integrity/Ethics 
Awareness of actions 
Sustainability 
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pact of ideas, opportunities and ac-
tions  
 

Co-responsibility & social im-
pact 
Social awareness 
Empathy 
Citizenship & active partici-
pation 
Self-respect & respect for 
others 

 

R
e
s
o

u
rc

e
s

 

ENTRE-COMP SURVEY/INTERVIEW 
2.1 Self-awareness and self-
efficacy  
Believe in your-self and keep devel-
oping  

Self-efficacy,  
Self-awareness 
Self-esteem 
Self-confidence 

2.2 Motivation and perseverance  
Stay focused and don't give up  
 

Perseverance, Be resilient 
Motivation, 
Result orientation 
Self-control 
Determination 
Social mission 
Passion 
Help others 
Be patient 

2.3 Mobilizing resources  
Gather and manage the resources 
you need  

Resource management 
Finding and mobilizing re-
sources 
Make the most from limited 
resources 

2.4 Financial and economic litera-
cy  
Develop financial and economic 
know how  
 

Financial and business skills, 
Raise and manage financial 
capital, 
Be market savvy 
Marketing 
Company creation 
Investigate new business 
model 

2.5. Mobilizing others  
Inspire, enthuse and get others on 
board  
 
 

Communication, 
Leadership, Delegation 
People management & en-
gagement  
Negotiation 
Alliance builder/Building trust 
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In

to
 a

c
ti

o
n

 
ENTRE-COMP SURVEY/INTERVIEW 

3.1 Taking the initiative  
Go for it  
 

Take initiative 
Independency  
Autonomy 
Fight adversity 
Problem-solving 
Pro-activity 

3.2 Planning and management  
Prioritize, organize and follow-up  
 

Ability to set goals 
Flexibility  
Adaptability 
Management and organiza-
tion skills 
Result orientation 
Define priorities and action 
plan 

3.3 Coping with uncertainty, am-
biguity and risk  
Make decisions dealing with uncer-
tainty, ambiguity and risk  

Cope with uncertainty, 
Decision making 
Risk assessment 
Take risk  
Monitoring and evaluation 

3.4 Working with others  
Team up, collaborate and network  

Teamwork 
Cooperation 
Conflict management 

3.5. Learning through experience  
Learn by doing  
 

Look for guidance 
Self-correct 
Learn from experience 
Desire to learn new things 
Take feedback 
Identify weaknesses & 
strengths  

 
In terms of concrete learning activities that should be implemented at school level in 
order to drive youngsters to become successful entrepreneurs, main findings suggest 
that more effective are: 
 
-Competitions of social business idea 
-Project-based Learning activities based on concrete situations 
-Good practices of social enterprises 
-Workshops on social entrepreneurship 
-Awareness campaign on social entrepreneurship 
-Study visits of social enterprises 
-Focused seminars on social entrepreneurship 
-Piloting activities of business idea 
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-Learning by doing/Work-based learning activities related to social entrepreneurship 
-Educational games about running a social enterprise 
-Enquiry-based activities to develop lateral thinking. 
  
All these inputs will be taken into consideration by the Partnership in order to develop 
learning outcomes (O1-A2 EnSoEd Competences) and activities (O3 EnSoEd Toolkit) 
which are in line with formal education’s needs as here presented assuring the effective 
implementation of social entrepreneurship education. 
In this regard, the field research and especially the interviews facilitated an in-depth de-
tailed analysis and the comparison of good results and to stimulate innovation and to 
motivate Partners involved. 
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